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1.0 Introduction 
 
The purpose of this document is to act as a guide with which to promote greater 
efficaciousness in the relationship involving parents, extended families and the wider 
community. The Key recognises that the majority of parents wish to be involved in their 
children’s learning (Peters et al. 2007), whether or not they are present in the school 
(Drummond and Stipek 2004; Kim 2009; Kohl, Lengua, and McMahon 2000) and thus such a 
document is essential to promote such close relationships and as effectively as possible 
harness any support from parents. 
 
The document incorporates findings from research and best practice evidence to offer a 
blueprint that aims to improve the educational outcomes and subsequent life chances of 
the pupils on roll at The Key Education Centre. In their most recent guidelines regarding 
Parental Engagement, the Educational Endowment Foundation (EEF) state that most schools 
do not have an explicit plan of how they work with parents and that fewer than 10% of 
teachers have undertaken training on the subject. As it has been estimated that children of 
school age spend up to 70% of their waking hours per year not in school (Michigan 
Department of Education, 2001), and considering the lack of ‘relational trust’ (Bryk and 
Schneider, 2002) between parents and schools, especially pertinent for families who already 
have had negative experiences of school before attending The Key, it is imperative that this 
document offers as much useful, actionable strategies as possible.  
 
 
 

2.0 Parental Engagement 
 
A lot of previous research has focused primarily on the effects of parental involvement, as 
defined by ‘the act of taking part in an activity or event, or situation’ (Macmillan Dictionary, 
1009-2012b). Such involvement has been found to have a large and positive impact on the 
learning of young people improving outcomes for young people (Desforges & Abouchaar, 
2003; Hiatt-Michael, 2001; Lewis, 1993), proving beneficial to student’s academic success 
(Epstein, 1994, Hiatt-Michael, 2001) and with non-academic outcomes such as parent and 
student satisfaction with school and fewer discipline problems (Hiatt-Michael) as well as 
positive attitudes and more effective programs and schools (Lewis, 1993).  
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However, the use of the phrase involvement was felt to be passive for many situations – 
many parents were potentially taking part in an activity without a sense of community or 
ownership. Goodall and Montgomery (2013) proposed using the term parental 
engagement, meaning the ‘feeling of being fully involved with a particular activity’ 
(Macmillan Dictionary), in order to fully appreciate the need for parents to be invested in 
any form of school – parent relationship. Engagement from parents regarding their 
children’s learning can boost children’s self-esteem, increase motivation and engagement 
with learning and can lead to increased learning outcomes (Fan and Williams 2010; Fan, 
Williams, and Wolters 2011; Joe and Davis 2009; Kennedy 2009; Kim 2009; Lopez and 
Donovan 2009; Goodall and Vorhaus, 2011). 
 
The Key recognises that parental engagement is a continuum, not a journey, as suggested 
by Goodall (2012). As such, the very notion of the work we are implementing at The Key is 
aspirational, taking into account that with changing cohorts, such engagement does not look 
the same for every family (e.g. Kim, 2002), as different parents have different needs, face 
different barriers or differ in their conceptualisation of parental engagement (Crozier 1999; 
Crozier 2001;Crozier and Davies 2005, 2007).  
 
We aim to build up such a relationship with parents to recognise specific needs, barriers and 
values, as many activities valued by families, and seen as part of parental engagement, are 
not recognised or valued by schools (Conteh and Kawashima 2008) and there is often a 
difference between what is perceived by schools as ‘parental engagement’ and what 
actually goes on in the homes of children (Desforges and Abouchaar 2003; Martinez and 
Velazquez 2000; Harris and Goodall 2008; Kim 2009). 
 
Research is clear that one the most integral aspects of parental engagement is the attitude 
of the parents toward parenting and children, and the actions that then flow from that 
attitude, in combination with each other (Rosenzweig 2001; Steinberg 2001). We recognise 
that the parental sense of personal efficacy is incredibly important is this regard: this refers 
to the degree to which they feel able to make a difference. It has been shown that parents 
will get involved if they feel they have the capacity to contribute (e.g. Hoover-Dempsey et 
al. 2001; Hoover-Dempsey and Sandler 1997). As highlighted by research carried out by the 
Welsh inspection board, Estyn (2009), parents ‘become more supportive the more they are 
involved’. 
 

3.0 School, Family & Community Partnerships 
 

‘It takes a village to raise a child’ 
African Proverb 

 
 
We recognise that parental engagement is an incredibly important influence for positive 
outcomes, but also consider that it is important to take into account the influence of peers 
and other community factors, both directly and indirectly. Thus, we consider pupil 
development in reference to a socio-ecological model (Brofenbrenner, 1993), as 
recommended by Siraj-Blatchford (2009). In this model, outcomes are affected by 
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‘overlapping spheres of influence’ from a range of factors in different domains (Epstein, 
2001). Instead of focusing solely on parental engagement, The Key utilises the term offered 
by Epstein & Sheldon (2006): School, Family and Community Partnerships. Using such a 
term emphasises a greater shared responsibility for children’s learning (Epstein, 2011) and 
our reinforces desire to continue to develop strong professional relationship across our 
community, a key strategic focus for our Attachment and Trauma Informed Practice 
training. 
 

3.1 Community Cohesion 
 
By reframing our focus beyond the traditional scope of working solely with parents, it 
enables us to incorporate the transactional impact of community cohesion on a range of 
levels, from within the local school community, to neighbours, local businesses and even the 
wider / global community. Community cohesion is the process of working towards a society 
in which there is a common vision and a sense of belonging held by all communities; the 
diversity of people’s backgrounds and circumstances is appreciated and valued; similar life 
opportunities are available to all; and strong and positive relationships exist and continue to 
be developed in the workplace, in schools and in the wider community (DCSF, 2007). It 
promotes a “sense of belonging” that is taken to mean that individuals identify with a 
particular place, take pride in it and have faith in the capacity (Promoting Community 
Cohesion: The Role of Extended Services, 2010).  
 
Schools can contribute to community cohesion in three main ways (DCSF, 2007): 
 
• Teaching, learning and the curriculum – helping children and young people learn to 
understand others and value diversity; promoting awareness of human rights and 
encouraging participation and responsible action, for example, through the new ‘identity 
and diversity; living together in the UK’ strand within citizenship education 
 
• Equity and excellence – removing barriers to participation in learning to narrow the 
attainment gap between different groups; cohesion is greatest when all share in success 
 
• Engagement and ethos – creating opportunities for children, young people and their 
families to take part in activities and build relationships with people from different 
backgrounds, including by building links with other schools 
 
We envisage that our school, family and community partnership strategy, alongside ongoing 
developments in the curriculum within the Centre, will effectively cover all three aspects of 
promoting community cohesion. As part of implementing our strategy, it is important that 
we acknowledge the four main points described by the Diversity and Citizenship Curriculum 
Review (2007): 
 

- Community cohesion is about more than just ‘race’ and culture, but includes 

promoting great awareness of both 

- Integration means connecting, not losing identity 

- Myth busting and combating mis-information 
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- Equality is an underpinning aspect of cohesion, both the importance of tackling 

inequality gaps, but also the importance of making this social change visible to all 

communities, communicating fair treatment at all times. 

 

 
 

3.2 School, Family & Community Partnership Model 
 
In order to most effectively understand the manner in which pupil outcomes are influenced 
by factors within the local community, we have developed a research-based model. This is 
significantly based on the model offered by Desforges & Abouchar (2003), in their 
comprehensive review on parental engagement, which can be seen below: 
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As we are incorporating influences from the wider familial and community level, the 
structure of the model remains true; there are now however, a greater number of factors 
necessary in our updated model, that accurately reflect impact from the local Fareham and 
Gosport area. 
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It is important to note that attitude, behaviour and pupil learning are all significantly 
intertwined; the aim for all our pupils, as for any educational provision, is for them to 
achieve the best possible outcomes, which is ultimately academic. However, for them to 
achieve such outcomes, their psychological wellbeing, behaviour and attitude to learning 
may need to be supported before this can happen. 
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4.0 Framework: Six Types of Involvement 
 
In order to promote positive outcomes within this multi-dimensional concept, Epstein’s 
Framework of Six Types of Involvement will be utilised (Epstein et al., 2002). This framework 
reduces external factors to six main sub-types, around which interventions can be 
developed, using an evidence informed approach, tailored to the needs of our pupils and 
our local community. These are: 
 

1) Parenting: Help all families to establish home environments that support children. 
2) Communicating: Designing effective forms of communication between home and 

school about school activities and pupil progress. 
3) Volunteering: Improving the recruitment of parental support for school activities. 
4) Learning at Home: Providing families with the knowledge and skills to help improve 

the home learning environment, specific to their work at school. 
5) Decision Making: Offering opportunities for parents to be involved in school 

decisions. 
6) Collaborating with Community: Identifying and integrating resources from the local 

community to strengthen school programs and building relationships within local 
area to promote community cohesion. 

 
 
Such an evidenced based model that looks to build relationships across the family, the 
school and the community can improve outcomes for low income and socially culturally 
marginalised families, helping to develop positive behaviour and consistency where needs 
are greater. (EEF, 2018). It also allows the ‘blanket assumption’ (Crozier et al., 2000) that all 
parents are the same to be challenged, moving away from ‘one size fits all’ approaches, and 
developing strategies that take into account the increasingly diverse cultural expectation 
and familial structure in our local community. 
 
The remainder of this section will take each of these sub-types in turn and offer a detailed 
summary of existing relevant research, possible barriers to success, strategies that will be 
implemented to promote successful outcomes and effective methods with which to assess 
efficaciousness.  
 
The actions for each phase will then be presented; this part of the document will be 
updated over time, to show how we utilised planning meetings to choose, action and 
analyse the effectiveness of the chosen interventions at each phase. 
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4.1 Parenting 
 

‘The sign of great parenting is not the behaviour of the child. It is the behaviour of the parent’ 

Andy Smithson 
 
 

Research shows that parents today are generally very engaged supporters and advocates for 
their children, including those parents with more disadvantaged social milieu (Ule et al., 
2015). Peters and colleagues (2007) found that parents are aware of the importance of 
engaging with their children’s learning; however, they also found that parents have 
decreasing confidence in undertaking this role. 
 
It is acknowledged that in order to maximise effectiveness, support for parents will need to 
be targeted at particular groups of parents based upon their specific needs (Statham, 2010), 
with parents involved at all stages and provided detailed and specific information about 
programmes and interventions (Hoover-Dempsey 2005; Moran and Ghate 2005; Centre for 
Community Child Health 2007). All parenting support interventions should maintain the 
clear and consistent goal of improving child learning (EEF, 2018). 
 
Blok (2005) found that parental support programs which focus not only on academic 
outcomes, but which also included training in parenting skills, were more effective in 
improving cognitive outcomes than interventions lacking such training while Van Tuijl and 
Leseman (2004) showed that embedding parenting skills training in cognitively focused 
programs may improve parental emotional support, with positive effects for academic 
outcomes. The most significant processes fostered by parenting programmes were found to 
include: an acknowledgement by parents that a problem exists; gaining knowledge and skills 
to manage children’s behaviour, and the confidence and empathy to use these skills 
effectively (Kane 2007), by empowering the parents to make decisions for their children 
(SEU, 2008).  
 
A convenient time and location, face to- face recruitment, trusting non-judgemental 
relationships, and an informal, welcoming environment are the most important factors for 
parents to attend group sessions (EEF, 2018); these were most effectively organised and run 
by non-teaching staff such as our Family Support Worker (Cummings et al., 2010). 
 

4.1.1 Parenting Ideas 
 

- NVR Parenting Classes 
- After school extra-curricular activities 
- Parent forum to share experiences and best practice 
- ICT classes 
- Numeracy and literacy classes 
- Psycho-Education course for parents 
- Parents to come into the centre and pupils to take a lesson 
- Functional skills 
- Food hygiene 
- Offering support with basic tasks, e.g. getting up in morning, getting to school 
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- Bridging rewards & incentives between school and home 
- Parenting contract 
- CV writing skills 
- Interview techniques 
- Cooking classes 
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4.2 Home-School Communication  
 

‘Effective communication with parents is the key to gaining their support and trust’ 
(Harris and Goodall, 2009) 

 
Research has shown that communication between school and home regarding their 
behaviour influences both the way that they behave in school and their responses to 
learning (Harris & Goodall, 2009). Parents’ most important requirements are ongoing feedback 
about their child throughout the school year, and regular feedback about performance and 
behaviour (Russell and Granville 2005). The ultimate aim of improving home-school 
communication is to move along the continuum from passive involvement, e.g. parents’ 
evenings, to more active engagement and the creation of an ongoing dialogue, as described by 
Goodall and Montgomery (2014). An emphasis on constructing a dialogue increases the trust 
between parents and schools (Lopez, et al., 2001), facilitating the sharing of knowledge, which 
in turn promotes an even base of power and sense of partnership (Crozier and Reay, 2005). This 
is particularly important for the parents of the pupils on roll at The Key, who may find it difficult 
to participate in such a dialogue to due to a lack of confidence, developed through poor 
personal experiences and social & cultural differences. Messages are likely to be more effective 
if they are personalised, linked to learning, and promote positive interactions by, for example, 
celebrating success (EEF, 2018).  

 
 

4.2.1 Home – School Communication Ideas 
 

- Regular postal communication, including birthday cards, postcards and reminder notes 
(DfE) 

- Monthly Blog Posts 
- Weekly texts sent from school to parents, and short, termly letters. Impacts from such 

approaches may appear small but they are generally low cost, and straightforward to 
introduce. (EEF, 2018) 

- Use of regular positive phone calls 

- The language and attitude of staff consistent challenge of inappropriate language or 
behaviour across pupils, families and communities will help in the delivery of 
cohesion and inclusion. 

- Regular home visits for children with greater needs. This can be an effective 
approach for parents that struggle to attend meetings, and for building relationships. 
(EEF, 2018) - Ensure structured approach to home visits, with consistent questions  

- Holding coffee mornings in different, easy to reach, areas e.g. Coffee shops  
- Continue to make parents aware of the core offer from schools – through written 

media (including e-mail) and parents’ evenings (Wallace et al., 2009) 
- Encourage a consistent approach to behaviour between parents and the school, for 

example, by sharing expectations and curriculum related information with parents. 
(EEF, 2018) 

- Research the use of ICT as a means of  providing up to date info on child progress, 
e.g. Homework / Absence / Activity 

o E-portals & VLE Apps My Ed  

o Home / School App  
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o SIMS gateway 

- Develop pupil newsletter / newspaper 
- Carry out pilot study on Text Message Nudge Research, which has raised attendance 

in other provisions. It consists of two parts: 
o 1: Good morning, looking forward to seeing you 

o 2: Higher attendance linked with higher achievement 

- More home visits 

- Home school book 

- Mrs T’s Radio station 

- Social media – Twitter, Facebook 

- More open days 

- More contact – email 

- Careers page on school website 

- Support group held here at the Key 

- Support group held outside of the Key 

- Transforming meeting room to more of a ‘friendly’ room 

- Be very aware of the language we use with and around parents 

- Regular (e.g. weekly) phone calls home 

- Designated hours for tutor contact  

- Greater use of emails  

- News bulletin 
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4.3 Volunteering 
 
‘Parents become more supportive in their children’s education the more they are involved’ 

(Estyn, 2009) 
 

Volunteering is the perfect method with which to increase engagement from across the 
community in fun activities that will develop strong relationships with our pupils. Reay 
(2005), describes volunteering as a great way in which parents can develop their own social 
and cultural capital, which has the potential to not only strengthen their level of confidence, 
it can also provide access to opportunities and experiences that would be otherwise 
unavailable. Although parental involvement acted out in the school confers little or no 
benefit on the individual child…the effect of this basic level of in-school parental 
involvement might be an essential lubricant for at-home involvement (Desforges and 
Abouchaar 2003) – i.e. getting parents involved at the school level can be an important 
catalyst to engaging them with learning at home. 
 

 

4.3.1 Volunteering Ideas 
 

- Helping in the classroom 
- Assisting on field trips 
- Participating as a member of the audience 
- 1:1 support with reading 
- Prom committee 
- Cookery lessons 
- Animal care 
- Help with practical lessons – e.g. carpenters, builders etc 
- Break time duties 
- Doing nails 
- Visit parents work places 
- Mentoring pupils 
- Teaching / supporting maths 
- Trips out  
- Support in assemblies – link to community collaboration 
- Careers chats 
- Utilise parent connections within industry / business 
- Parents help in PE lessons 
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4.4 Home Learning 
 

‘Every home is a University and the parents are the teachers’ 
Ghandi 

 
 
Research has made clear that the greatest lever for children’s achievement is parental 
engagement in their learning in the home, and the atmosphere towards learning in the 
home (Desforges and Abouchaar 2003; Goodall and Vorhaus 2011), with such engagement 
yielding a greater effect on their achievement than parental involvement in school-based 
activities (Desforges and Abouchaar 2003; Jeynes 2007). However, parents saw their 
participation in school activities as the only way of increasing their knowledge about 
children’s learning - They indicated that they would welcome more information and greater 
knowledge on how to engage their children in meaningful learning experiences (EEF, 2018). 
 
Parents can support their children by encouraging them to set goals, plan, and manage their 
time, effort, and emotions. This type of support can help children to regulate their own 
learning and will often be more valuable than direct help with homework tasks (EEF, 2018). 
Also, giving parents written information containing simple, specific techniques for helping 
their children during parent reading yielded greater benefits than providing parents with 
more general information (Toomey, 1993). Promoting the importance of home learning as a 
key part of parenting is really important; Harris and Goodall (2008) found that parents are 
more likely to be engaged and involved in initiatives aimed at raising achievement if they 
feel it is a key part of being a responsible and caring parent. 
 
‘Family learning’ involves planned activities through which children and parents learn 
together. Such initiatives include literacy and health-promotion initiatives, parenting 
activities such as cooking classes, sports events for families, activities parents do at home 
based on school materials etc. The purpose of these is to develop a culture of schools as 
spaces for family learning (Mackenzie 2010), with a key aim to support children and families 
at risk. There is evidence that these initiatives can work well, provided the interventions are 
tailored to the families’ needs (Scott, O’Connor, and Futh 2006). 
 
 

4.4.1 Home Learning Ideas 
 

- Independent reading and strategies that support independent learning (EEF, 2018) 
- Providing parents with information regarding the curriculum (Estyn, 2009) 
- Offer curriculum open evenings: interactions with children’s teachers and related 

exposure increase parents’ knowledge about the curriculum, enhance social capital, 
and increase the effectiveness of involvement at home (Comer, 1995; Epstein, 2001; 
Hill & Taylor, 2004). 

- Open up spaces in the centre to facilitate family learning; e.g. curry club 
- Parent tutoring interventions that are effective in improving literacy skills 
- Functional skills support and testing for parents 
- Teaching parents skills to support child learning 
- Online web chat option 
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- IT loans 
- Teach parents to upskill literacy 
- Teach new maths techniques 
- Link to psycho-education content for parents 
- Help derive family incentive for homework / learning 
- Link parental communication to curriculum at that point 
- Improve basic numeracy / literacy 
- Make parents realise relevance of school work 
- Source funding to provide parents with furniture to create home study area 
- Cooking skills 
- Learning with pupils at school in tandem 
- Teaching parents explicit instruction skills – like Tues PM group 
- Source funding for targeted adult education courses – held at centre 
- Help set up collaborative tasks , between pupil and parents 
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4.5 Decision Making 
 

Parents are ‘co-educators’ 
(Groves and Baumber, 2008) 

 
 

The Lamb enquiry (2009) reported that many parents felt that many school did not 
sufficiently enquire as to the aspirations of their children or encourage high expectations. It 
is essential that we ensure that parents have the opportunity to communicate their 
thoughts, opinions and ideas with regard to their children’s learning and wellbeing in order 
to maintain engagement. Sime & Sheridan (2014) report that parents felt valued whenever 
they were consulted over issues regarding their children and credited for small successes, 
whether improved behaviour or improvement in reading skills. We aim to communicate 
carefully to avoid stigmatising, blaming, or discouraging parents. Instead, we follow 
guidance by the EEF (2018) and focus on building parents’ efficacy and make it explicit that 
they are equal partners and can make a difference. It has been shown that where parents 
have a role in leading initiatives and are advocates or mentors for the school there is greater 
potential to break down these barriers stemming from lack of confidence (Carpentier and 
Lall 2005; Demie 2005). Consulting with parents about how they can be involved is likely to 
be valuable and increase the effectiveness of home-school relationships; Currently around 
half of parents say that they have not been consulted. (EEF, 2018). 
 
 

4.5.1 Decision Making Ideas 
 

- Parent groups  
- School councils 
- Parent governor 
- Online questionnaires – Parent voice 
- Links to online surveys: Could be targeted to different topics 
- Link to parent volunteers in school 
- Social media pages: Advice & chats on topics 
- Staff complete parent questionnaires with them to include opinions 
- Open afternoon to discuss issues 
- Home visit with more parental input for what they want for their pupils 
- Link with governors 
- Collaboration with parents for timetables 
- Parents do talk on parent perspective 
- Parent focus group for specific new ideas 
- Joint parent & pupil council / panel 
- Drive for greater interest for parent governor 
- Parent forum 
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4.6 Collaborating with Community 
 

‘Parental involvement is much greater in schools that work with the local community’ 
Dryfoos et al. (2006) 

 
 

Previous Government policy focus has been developed around the notion of Community 
Cohesion, which has been described in a previous section. Such a notion encourages schools 
to play an integral role in the facilitating of community development, for the benefit of all 
families, recognising the contribution that all parents can have and aiming to empower all 
(Dryfoos et al., 2006). As many of our families are impacted by a significant range of risk 
factors across many domains, it is imperative that The Key embraces a community focused 
approach; the pupils are only at school for a few hours a day and thus will require support, 
both directly and indirectly. After-school, multi-family groups can increase parental 
involvement and, in turn, help to improve attainment outcomes for disadvantaged children 
(McDonald and Moberg 2006). The most commonly reported needs of parents were for 
advice and emotional support, which school can assist with organising (O’Mara et al., 2016). 
However, it is important to note that to view parents as a homogeneous group and to 
provide a single approach based on this assumption is fundamentally flawed but also 
counterproductive. Approaches to family and parent engagement are certain to fail if they 
do not take adequate account of the different needs, backgrounds and cultural expectations 
that different parents and families bring (Berg et al 2006; Crozier and Davies 2007; Page et 
al 2007). 

 

4.6.1 Community Collaboration Ideas 
 

- School fetes  
- Pensioner club: Invite local pensioners to lunch 
- Art exhibitions made possible with local business sponsors 
- Opening up centre for use by local community 
- Coffee mornings with external agencies present, e.g. CAMHS, EP etc 
- Holding community safety awareness events 
- Intergenerational gardening projects and building work 
- Regular pupil forums with PCSO & YCP 
- Involving external speakers into centre, e.g. Navy, local business leaders 
- Door to door canvassing in local neighbourhood 
- Community voice & questionnaires 
- Hosting cultural events at the centre 
- Group visits to local community, especially where locals meet e.g. social clubs 
- Working with local businesses to offer mini apprentice schemes / work placements 
- Food bank work / support 
- Pupil run newsletter 
- ‘Show & tell’ for parent to discuss skills / hobbies 
- Ask pupils what they would like to do in the community 
- Bicycle maintenance club 
- Youth club evening at the Key 
- Making things for elderly 
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- Offering services for elderly 
- Mechanics club – mending bikes 
- Careers fair 
- Talks in the centre from local businesses & services 
- Go Kart Racing club 
- Organise activities for whole family after school 
- Assembly speakers – e.g. local careers 
- Business partnerships open day / evening 
- Hire out facilities at The Key 
- Community survey for local residents 
- Local resident & pupil meet and eat / BBQ 
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4.7 Actions: Phase 1 
 
Actions to be followed up in Summer term 2019. 

 Numeracy & literacy classes 

o Inquire potential for space in curriculum or after school for parent classes 

  

 Psycho Education Classes for Parents  

o Identify how ATIP course could be modified for parental use 

o Incorporate NVR training – Attending Summer Term 

 

 Joint parent / pupil council  

o Discuss how pupil voice could be expanded to incorporate views of parents 

on regular basis 

 

 Project to make parents realise the relevance of school work  

o Research to be carried out identifying any existing interventions 

 

 Regular contact home (call / text / post / social media) 

o Look into use of tutor mobile phones or greater access to school comms. 

 

 Organise external speakers: Careers 

o Discuss with AHT regarding involving local community in identifying possible 

speakers 

 

 Improve relationship with local businesses 

o Discuss with AHT regarding involving local community in identifying possible 

community partners 

 

 Opportunity for parents to offer their opinion  

o Identify options for parents to contribute to decision making in school: 

 Online 

 Forums 

 Focus groups 

 Sharing best practice  

 
o 1:1 & Westside Parent Forum organised for June 2019 

o Eastside equivalent to follow in Autumn term 

 



 21 

5.0 Assessing Intervention Efficacy  
 
In order to facilitate the most effective parent, family and community partnership 
interventions, we recognise that we need to also effectively monitor and evaluate our 
actions in regular and ongoing capacity, as recommended by the EEF (2018). This planning 
cycle will be developed around four main priorities, supported via sustained training and 
time provided to staff, in CPD sessions and through the School Improvement Plan. 
 
1) Firstly, a comprehensive needs analysis was conducted, in the context of the whole school 
strategy. Such an analysis allowed us to assess the needs of parents and familial and 
community partners, by talking to them about what would help them support learning, 
which can then be targeted for particular groups of parents. Such targeting is required in 
order to use resources effectively and avoid widening gaps. Blewett (2010) suggests that 
targeted support need not be seen as stigmatising if designed to accord with the needs of 
parents who have been reluctant to engage, while Feiler (2006) finds that ‘one size does not 
fit all’, and that the more successful knowledge exchange activities included different family 
members at different times and in different ways. In order to complete such a needs 
analysis, an audit and Prioritisation Matrix Tool offered by the National College for School 
Leadership was employed in a CPD session with all staff – details of these processes can be 
found in Appendix 1 and the results in the main text. 
 
2) From the outcomes of the needs analysis, mutual priorities will be established, whereby 
all partners work together to develop a foundation of targets and foci upon which any 
future interventions are constructed. As Phase 1 is the first phase, staff views will form the 
majority of the opinion – over time, parent view will be incorporated, once the process has 
been practised.  
 
3) In order to assess the efficaciousness of interventions, it is vitally important that regular 
monitoring and evaluation is completed. Such evaluations include, but are not limited to, 
child attainment data, behavioural outcomes, parent and pupil wellbeing surveys, evidence 
of parental attitude to education and learning and attendance, both in terms of the pupil in 
the centre and also the parent, in terms of their willingness to engage with us in the 
supporting their child’s learning. Details of specific evaluative processes will be incorporated 
within the description of any individual strategy. 
 
4) The last element of the cycle is to make any plans and interventions transparent, ensuring 
all involved are made aware of the aims, so they understand their role, what is being 
implemented and when. 
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5.1 Key Questions  
 
As part of implementing the school, family and community partnership strategies and in 
order to be as ensure effectives, the following list of key questions were designed to offer 
the opportunity to monitor and evaluate. 
 
- How does the Key demonstrate its commitment to engaging and working with parents? 

- How well does the Key use the knowledge, understanding and skills that parents and 

carers bring to improve provision? 

- How does the Key keep children and their families at the heart of their provision? 

- What steps has the Key taken to ensure that parents make an active contribution to the 

design and review of policies and processes as to meet the needs of the pupils? 

- How does the Key involve parents at a personal level – in plans, provision, reviews and 

assessments for their children? 

- What steps has the Key taken to engage hard to reach pupils? 

- What information, advice and support are available to parents in order for them to 

participate fully? 

- When engaging parents, what will is The Key’s priorities? 

- What is The Key’s impact on the community i.e. is the school exacerbating divisions or 

challenging them and breaking them down?  

- How does The Key use its own data around bullying and racist incidents to inform provision 

and school development?  

- Does The Key serve the wider community and help bring pupils and parents together?  

- How representative The Key’s governing body is of the local community and pupils’ 

backgrounds.  

- What can The Key do to create an ethos of inclusion in which divisions and intolerance of 

others is unacceptable.  

- How does The Key actively promotes understanding and dialogue between different groups 

- do we work in partnership with community and faith leaders?  

- What are the social problems which might impact adversely upon The Key and how we have 

sought to engage key partners?  

- Has The Key accessed support and good practice from within the local authority to promote 

social cohesion and what additional support is available. 

 

In terms of self-evaluation of strategic interventions, the following further questions will be 

used to assess effectiveness: 

• Has The Key put in place processes to measure their impact quantitatively and 

qualitatively? How have you considered and planned for the impact of those activities so 

that you can evaluate and quantify it? 
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• How does The Key encourage members of the local community to participate in school 

activities? What partnerships have you established and worked with locally (neighbourhood 

partnerships), nationally and globally to support your community cohesion activities/plan? 

• When evaluating the impact of extended services on community cohesion, how does The 

Key consider the short-, medium- and long-term changes to the attitudes and behaviour of 

pupils and staff? How are you evaluating the contribution of each area of provision, 

including extended services? 

• How does The Key cluster/confederation/partnership of schools evaluate community 

cohesion together to share effective practice and support each other rather than ‘reinvent 

the wheel’? 

• How can The Key evaluate staff attitudes to community cohesion? When evaluating the 

long-term impact on attitudes and behaviour, what is in place to ensure data collection is 

consistent, ongoing and accommodates staff turnover? 
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6.0 Potential Barriers to Success 
 
It is important to recognise that in light of the specific needs and challenges that are 
exhibited by the pupils and families on roll at The Key, that there are a number of potential 
barriers that may affect the effectiveness of any implemented strategy.  
 
Such barriers do not mean that it is inappropriate to attempt to utilise such interventions. 
However, it is important to note that being aware of these potential issues from the start of 
the process will allow us to more effectively predict why an intervention may not prove as 
effective as assumed and thus offer an adaptation that may prove more useful. 
 
According to research, the three main barriers to successful engagement with parents and 
community partners are Social & Cultural Differences, Parental Attitudes, Experiences and 
Skills and finally, Practical Issues. 
 

 

6.1 Social & Cultural Differences 
 
These factors incorporate barriers deriving from the inherent social and cultural norms 
often apparent between schools, school staff and the parents of the pupils. This is 
particularly relevant at The Key, with our cohort coming predominantly from a white 
working-class background, who along with ethnic minority parents, are the most challenging 
to get involved with their children’s education (Crozier and Reay 2005; Kim 2009; Dotson-
Blake, 2010). 
 
- ‘Parental engagement’ does not always mean the same thing to parents and schools 

(Martinez and Velazquez 2000; Harris and Goodall 2006; Harris, Andrew- Power 2009)  
 

- Institutional barriers can mean that schools have their own, typically middle-class, 
values to which if parents do not conform they are made to feel unwelcome (Nechyba, 
McEwan, and Older-Aguilar, 1999) 

 
- Rudney (2005) explains that as busy practitioners teachers can often make assumptions 

about groups of parents based on very little actual knowledge about them or their 
situation; this is particularly the case when parents and teachers do not share the same 
worldviews, experiences or social capital (Horvat, Weininger, and Lareau 2003; Kao and 
Rutherford 2007; Kim and Schneider 2005). 

 
- Schools often perceive parents as ‘hard to reach’ (Crozier and Davies 2007; Sherbert 

Research 2009) or uninterested (De Gaetano 2007), and do not respond to the efforts 
parents are already making with their children (De Fraja 2010).  

 
- Parents, on the other hand, often consider that interactions with their children are 

either undervalued by schools, or have little value in themselves (De Fraja 2010). 
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- Lack of social capital – Parents have less access to useful social networks and have fewer 
skills to enable engagement with learning; for example, they may find it difficult to 
communicate with teachers because they do not possess certain language skills 
(Nechyba, McEwan, and Older-Aguilar, 1999) 

 
- Many activities valued by parents as engaging with their children’s learning are neither 

recognised nor acknowledged by schools (Conteh and Kawashima 2008). 
 
- Crozier and Davies (2007) assert that parents who are considered to be ‘hard to reach’ 

can be seen by teachers as particularly difficult to involve in the school culture whereas 
from the parents’ position, the cultural differences between the school and the 
community can act as a barrier to engagement.  

 
- Issues with engagement and take-up may be a result of inappropriate or ill-judged forms 

of support and intervention (Asmussen, 2009)  
 

- Parents did not understand the importance of meetings and were unaware that non-
attendance would be interpreted as indifference. This lack of understanding and 
acknowledgement undermines the relationship between parents and schools (Desforges 
& Abouchar, 2003) 
 

 

6.2 Parental Attitudes, Experiences, Aspirations & Skills 
 
These factors are all relevant to how the parent views education and schooling, and is 
closely associated with social and cultural values, as described above. These factors are 
particularly relevant to pupils at The Key, as many of their parents have had traumatic 
experiences during their own education, as well as various encounters with other 
professional agencies, such as Children’s Services, which will have a significant impact on 
the manner in which they perceive education. Many of the parents will also have been 
through the exclusion process with previous schools, which will have shaped their attitude 
toward schools. 
 

- Parents reported that lack of skills was the greatest barrier to involvement with their 
children’s learning (29% of parents), followed closely by parents’ experience of their 
own education (28%) (Harris and Goodall, 2007) 

 
- Parents also reported a fear of being stigmatised if they were seen to be accessing 

services (O'mara, 2010) 
 
- Parents were likely to perceive attendance at parenting programmes as an admission of 

inadequacy (Hallam, 2004) 
 
- Poor parents’ high educational aspirations for their children, but also a sense of 

inadequacy and low confidence in terms of knowledge and skills to help them learn. 
(Siraj-Blatchford 2010;Koshy et al. 2013) 
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- One of the greatest barriers to engagement can be parents’ own experiences of 

education (Harris and Goodall 2007; Harris and Goodall 2008) – won’t engage in 
anything they don’t consider important (De Carvhalo, 2000)  

 
- Difference in cultural capital is particularly valuable, as parents’ ways of thinking about 

education, values and attitudes, as well as their own academic qualifications and 
experiences (Reay, 2005). 

 
- Some parents and carers were intimidated or embarrassed by visiting the school. 

Reasons included lack of confidence, negative experiences of their own schooling, and a 
perception of teachers as their ‘superiors’ (Desforges & Abouchar, 2003). 

 
- ‘Culture of poverty’ - those from lower SES groups are likely to place less value on 

education meaning they are less motivated to participate in the education of their 
children (Nechyba, McEwan, and Older-Aguilar, 1999) 

 
- Anxiety about parent not being able to do more – pupil won’t tell them what they did, 

so can’t help! (Desforges & Abouchar, 2003) 
 
- De Fraja (2010) found that, whilst schools responded positively to pupils’ efforts, they 

did not respond positively to parents’ efforts. This is consistent with evidence from 
other sources that parental effort toward children’s learning is often not recognised by 
schools (Lopez, Scribner et al. 2001) or that schools do not respond to that effort or 
support it. 

 
 

6.3 Practical Issues 
 
These factors all pertain to tangible, physical constraints that may cause parents to limit 
their engagement with us. However, it is important to recognise resistance from parents or 
carers to becoming more involved with the school may be misunderstood as a lack of 
interest, rather than originating from a lack of time or a lack of confidence (Carpentier and 
Lall 2005; Demie 2005). Parents can also perceive the school as presenting obstacles in the 
form of lack of encouragement, not informing parents of what they can do and having too 
little scope for fitting around busy working and family lives (Desforges & Abouchar, 2003). 
 

- Work commitments represented the main barrier (reported by 41% of parents) (Peters 
et al., 2007) 
 

- Pressure of time owing to work or family commitments was the most common reason 
for any lack of involvement (Russell and Granville, 2005) 

 
- A lack of awareness that services existed and what they offered; the perception that 

services were largely geared towards women; lack of organisational support; and 
concerns over the content of services. (In Bayley et al 2009) 
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- Poor ongoing assessment into efficacy - ‘noting a training feature was implemented 
does not mean parents benefited from the training’ (Erion 2006). 

 
Other practical considerations included transport issues, child care and a more general lack 
of time. 
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Appendices 
 

Appendix 1: Needs Analysis 
 
In the first instance, the staff completed a CPD session, listing as many ideas as possible 
regarding maximising parental and community engagement, with respect to the six themes 
listed in Epstein’s framework. Then, in the next CPD session, the audit tool shown below 
was utilised to gauge a starting level of focus for interventions in the six themes of 
improving community and family partnerships. 
 

 
 
 
 
Once the staff had picked their ‘must do’ interventions, these were placed onto a 
prioritisation matrix, as seen below. This enabled SLT to then develop the final set of 
interventions that we believed to be most effective and easiest to put into practice in this 
starting phase. The aim is that this will be repeated in the near future, once a cycle of 
evaluation and monitoring has been completed, to see what new interventions should be 
implemented; the aim is also to use a similar approach with parent groups once they are 
successfully up and running.  
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